
Research Base of LGL Edge Programs 

 “A classroom where learners are provided with equal opportunity to learn, but 
are not expected to learn the same curriculum in the same way at the same time 
is the context that exemplifies differentiation. Respect for individual differences 

among and between learners is a definition of differentiation." 
- Sandra Kaplan, 2006 

Introduction 

Let’s Go Learn, Inc. (LGL) was founded in 2000 by Richard Capone, an 
entrepreneur and education technology expert, and Dr. Richard McCallum, a 
renowned education professor at UC Berkeley.  By combining cutting-edge 
technology with best practices in education, Let’s Go Learn provides top quality 
research-based solutions in mathematics and reading.  Our LGL Edge programs 
are valid and reliable, and they support state and Common Core standards.  
Each program integrates an adaptive diagnostic assessment, an assessment 
management system, and online learning lessons into a powerful online 
personalized learning system. 

This paper documents the research base of the LGL Edge math and reading 
series.  

Design Elements 

The design of the Let’s Go Learn Edge series requires that students take a 
computer-adaptive assessment after which the system assigns them to the 
appropriate online prescriptive instruction.  The prescriptive instruction is 
designed with a game-based paradigm that intrinsically motivates students 
to accomplish activities without the limitations of time or previous failures.  
Songs, music, animation, graphics, and audio provide learning experiences 
for students of all learning styles.  Effective learning occurs when instruction 
is customized to the needs of each student, addressing individual strengths 
and weaknesses.  The key to success in college and career is mastery of 
prerequisite objectives.  A strong foundation in learning objectives that 
support higher order thinking skills ensures progress through increasingly 
difficult concepts, strategies, and processes. 

Adaptive Diagnostic Assessment and Reporting 
The most essential element of the LGL Edge series is its foundation in Let’s Go 
Learn’s adaptive diagnostic assessments in reading and mathematics.  The 
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assessments are criterion-referenced, valid, and reliable.  If students miss a chunk of 
skills or subskills in reading or math, or if they miss the opportunity to practice the 
cognitive and metacognitive processes that guide critical thinking in these areas, their 
progress in these content areas is seriously stymied.  How can educators assess 
students’ current knowledge?  The most effective way to determine if students are 
ready for algebra is to give them a truly granular diagnostic assessment. Let’s Go 
Learn’s pre-algebra computer-adaptive diagnostic assessment provides teachers with 
a valid and reliable measure of student readiness. Because this assessment is 
computer-adaptive, students who do not yet have the foundation are not subjected to a 
series of questions that they don’t know how to solve, which can negatively impact 
their association with math – and specifically algebra – instruction.  

The first step to success in algebra is to recognize that mastery of middle school 
and high school objectives depends on previous mastery of math objectives for 
each grade level from K - Grade 5: “Just as students’ relative success in higher-
level mathematics is closely linked to their success in middle-school math, so too 
does students’ relative success in middle school depend largely on the strength of 
academic foundations developed in earlier grades” (Finkelstein et al., 2012).  
Young students come to school with very different levels of academic experience.  
By the time teachers realize that their students aren’t prepared for middle school 
or high school math, it’s almost too late. According to research, “Long-term 
trajectories are established as early as kindergarten” (Morgan & Farkas, 2009; 
Jungjohann et al., 2009). 

Driven by these adaptive diagnostic assessments, the LGL Edge instructional 
programs provide individualized instruction that is based on student skills rather than 
on grade level.  Implementation of the LGL Edge series requires that teachers have 
students take the diagnostics three times a year so that differentiated instruction is 
ongoing throughout the year. 

Personalized Learning Platform 
The Let’s Go Learn personalized learning platform, OAASIS, is a proprietary 
technology-based platform that simultaneously tests and reports on multiple skills 
while adapting to each learner’s individual ability in real time.  After a student 
completes an assessment, it automatically creates individual and class profiles, tiered 
grouping, standards reports, and classroom, school, and district progress and gains 
reports.  It simultaneously analyzes student data and assigns courses and lessons that 
remediate learning gaps, thus serving as the foundation for the LGL Edge series.  

Direct Instruction 
Every LGL Edge lesson begins with a direct instruction segment, presented with 
animation and/or music.  This segment serves to reteach and review concepts, 
strategies, and processes.  Research shows that direct instruction is effective:  “The 
findings of a recent longitudinal follow-up study of over 1,000 low-income minority 
students in compensatory education are illuminating.  In both rural and urban areas, 
we found positive long-term effects, with students achieving higher reading, language, 
and mathematics scores on standardized tests than students who either had not 
participated in direct instruction or who had participated in other programs.  
Participation in direct instruction also lowered dropout rates and raised the proportion 
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of students applying to college” (Gersten & Keating, p 29). 

Game-based 
LGL Edge prescriptive instruction is designed with a game-based paradigm 
that intrinsically motivates students to accomplish activities without the 
limitations of time or previous failures.  Game-based design benefits the 
learner by lowering the threat of failure, fostering a sense of engagement 
through immersion, sequencing tasks to allow early success, linking 
learning to goals, and creating a social context (Jenkins, 2005).  In the 
context of a game, students can experiment and practice in a virtual 
environment without fear of reprisal.  According to Jenkins (2005), “At their 
best, games put kids in charge of their own learning and, at the same time, 
make them conscious of the learning process itself by presenting 
challenges they need to work through or around.” 

MultiMedia 
The LGL Edge series uses multimedia carefully designed to support student learning.  
Each lesson features characters, music, animation, songs, contextual art, color, 
narration, and video.  Each student learns in a unique way based on individual abilities 
and interests, preferred learning style, cultural and social background, and family and 
personal experiences.  LGL Edge offers a diverse blend of multimedia experiences so 
that every student is engaged and motivated by the learning activities:  “[A]ll students 
are capable of learning, provided the learning environment attends to a variety of 
learning styles"(Irvine and York, 1995; Guild, 2001).  The music and lyrics that drive 
LGL Edge lessons may offer a special benefit, contributing to memory, recall, and 
comprehension (Hoeckner & Nusbaum, 2013). 

Embedded Assessment 
The LGL Edge lessons were designed to provide students and teachers with ongoing 
formative assessment and immediate feedback.  According to W. James Popham’s 
discussion in Transformative Assessments, “A particularly important finding in the bulk 
of the meta-analyzed studies is that ‘improved formative assessment helps low 
achievers more than other students—and so reduces the range of achievement while 
raising achievement overall’ (Black & Wiliam, 1998b, p. 141; Popham, 2008).  

Best Practices Implementation 
Although much research has been conducted on the importance of 
individualized and comprehensive instruction, current models of individualized 
instruction are typically limited to serving only a fraction of the students in need, 
while the pool of trained professionals necessary to implement these programs 
is small.  Let’s Go Learn has developed a solution to provide individualized 
assessment and instruction to all students and a way for teachers to manage 
each student’s reading progress and apply individualized computer-based 
activities to authentic classroom practices. 

To ensure ongoing differentiation and academic progress and gains, the LGL Edge 
series requires that educators have students take the front-end diagnostic 
assessments three times a year, at regular intervals, which should include beginning of 
the year (within the first four weeks of the school year), mid-point, and end of the year 
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(within four weeks of the conclusion of the school year).  In addition, students must 
use the online lessons 3 to 5 times a week for 45 minutes a session to move steadily 
toward proficiency. 

Content Validity 
The validity of an instructional program refers to its ability to support valid 
instructional inferences.  That is, when implementation is followed according to 
best practices, do results support a valid conclusion about student learning?  
Building a valid program begins with accurate definitions of the content (i.e., the 
knowledge domains and skills).  If the instructional activities correlate to the 
constructs that the program is designed to teach, then the program has content 
validity.  Content validity is the basic logical bedrock of any instructional 
program.  The content validity of LGL Edge programs is driven by the valid and 
reliable diagnostic assessment data that organize instructional content. 

The content validity of Let's Go Learn's LGL Edge programs derives from the 
most current research-based and classroom-proven models of math and reading 
subskill acquisition.  The reading models are based on the work of Richard 
McCallum, Ph.D., co-founder of Let's Go Learn and the company's Chief 
Educational Architect.  Dr. McCallum combines superb scholarly and academic 
credentials with many years of practical experience in implementing extremely 
effective classroom instructional interventions.  He is uniquely suited to guide 
Let's Go Learn's pioneering efforts in creating and expanding an online 
educational environment based on valid assessment and effective instruction.  
Currently he is a professor at UC Berkeley in the Education department. 

Let's Go Learn's math programs' content validity derives from best practices in 
math education.  The development of these cutting edge math products has 
been spear-headed by math specialist and teacher trainer Paul Giganti of UC 
Berkeley and Cal State Hayward.  Prior to his work in professional 
development, Paul Giganti taught math in public schools for over 15 years.  He 
has directed federally funded professional development programs in California 
under the auspices of the California Post-Secondary Educational Commission.  
Currently he is the coordinator of the California Mathematics Council Festivals 
Programs and Professional Development.  In addition to his classroom teaching 
and professional development career, Paul Giganti has published several 
children's picture books about mathematics. 

Reliability 
According to Allen & Yen (1979), reliability can be defined as the consistency 
between the observed use of an instructional program and the true effect at the 
end of instruction.  While reliability is driven to a large extent by the features that 
are described earlier in this report, it is also dependent on using the 
implementation model designed to produce reliable results. 

To ensure optimal progress, Let’s Go Learn recommends the following implementation 
model to support personalized learning. 

• Teacher assigns students one of our diagnostic assessments.
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• Students take assessment.
• The assessment system adapts to each student, presenting more difficult or

less difficult items based on student responses.
• The assessment system evaluates student responses.
• The assessment system automatically populates teacher, administrator, and

parent reports based on student performance.
• The assessment system assigns each student a course and targeted lessons

within the course based on learning gaps.
• Teacher reviews LGL system assignments and accepts or overrides them.
• Students log in to their individual accounts 3-5 hours per week and complete

lessons, earning points and certificates as they go.
• Teacher reviews instructional reports, which include scores, times taken, time

on task, initial score and end.
• Mid-year, teacher assigns students one of our diagnostic assessments.
• Process continues, measuring progress and updating lesson assignments.

When implemented as described, educators can expect that the instructional activities 
will support student progress to proficiency. See the Case Studies and Reports in 
Appendix A and B for more information. 
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Case Studies
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Effective Online Reading Intervention

Appendix A: Case Studies
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Alliance Middle School, Ohio
Special Education Uses DORA

Case Study

At a Glance...

Product Used
School
Time Period
Deployment Type 

Benefits 

Results 

DORA
Alliance Middle Sch.
One Semester
Special Education 
Reading
- Easy  
   administration 
- Detailed reporting 
- Ongoing measure- 
   ment of progress
- Measured growth 
   in reading subskills

“DORA has been great for helping us diagnose, assess, and guide reading 
instruction for our special education students.  I love being able to see 
patterns in student performance over time.  I can get a glimpse of my students’ 
performances immediately.  I can assess an entire class in 45 minutes and 
quickly identify each student’s needs.”  

- Laura Keheller, Special Education Teacher

Customer Profile:
Alliance Middle School is part of the Alliance City School 
District in Alliance, Ohio.  68% of the students attending 
Alliance Middle School are classified as economically 
disadvantaged compared to the state average of 36%.  In 
addition, the ethnic diversity of the school is greater than 
the state average. (See the table to the right).  Another 
challenge for Alliance is that they have over 100 students with special needs—more than 18% of the student body. 

Study Methodology and Data:
Teachers at Alliance Middle School are using DORA to help students share responsibility for their own learning and plan their own 
process of improvement.  In the past, DORA reports were used exclusively by teachers to set reading goals for their students.  Now 
the students themselves are also using DORA reports and are actively participating with teachers to set their own goals. Students 
identify their top three improvement priorities for the semester.  Students also set their end-of-the-year goals for comprehension.  
Assessments are performed three times during the year, at the beginning and end of the first semester and again at the end of the 
school year.   The DORA standards reports are used by teachers and other school personnel to develop and update student IEPs.  
Teachers can easily see which state standards each student needs to address.  By pointing out commonalities across student profiles, 
broader areas of emphasis can be identified for regular classroom instruction, and for the school as a whole, to help improve the 
reading ability of every student who participates in DORA.

* Data Analysis performed by Stephen Moore, Associate Director, Berkeley Evaluation and Assessment Research Center, Graduate
School of Education, University of California, Berkeley.

Conclusions:*
At Alliance Middle School, DORA has clearly helped both teachers and students set and meet important goals for improving reading 
skills.  Allowing students to see a legitimate report of their current abilities and their progress reinforces their own striving for success.  
When the students can see their hard work paying off by the improvement in their reading skills, as demonstrated in DORA , it 
naturally leads to the students setting higher goals for themselves.

Results:* 
There were outstanding gains on the following DORA 
sub-tests: Word Recognition, Phonics, Vocabulary, and 
Comprehension.  On four out of seven sub-tests in DORA, 
the improvement for the special needs students exceed 
the expected progress for typically developing students.  
The special needs students did not show gains that met 
or exceeded the level expected for typically developing 
students on the High Frequency Words sub-test or the 
Spelling  sub-test.   The progress of the special needs 
students strongly suggests that this often underserved 
population has the potential to make significant advances 
in skills supporting reading ability when teachers are given 
the tools they need and students are given the guidance and 
opportunities they need.  

X-axis: DORA Subskills, HF=High-Frequency Words, WR=Word Recognition, 
PH=Phonics, VO=Vocabulary, SP=Spelling, CO=Comprehension.   Y-axis: Years of Gain
Note: HF “expected gains” were 0.1 because for this sample of students, 3/4 had already 
mastered all high-frequency words.
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Bridges Charter School
Case Study:  DORA, ADAM, and LGL Edge Series

Customer Profile

Products Used 

School
Size
Deployment Type
Benefits 

Results 

DORA, ADAM, LGL Edge 
(Math & Reading)
Bridges Charter School
45
Math & Reading Interv.
- Supports personalized  
   learning initiatives 
- Personalized instruction 
- Growth measurement
- Significant growth 
- Reduction of skills 
   gaps

Copyright 2015.  All rights reserved.  Printed in U.S.A.  Let’s Go Learn, DORA, ADAM, LGL 

Edge , and OAASIS are trademarks of Let’s Go Learn, Inc. 

www.letsgolearn.com

“Let’s Go Learn encouraged and motivated our students AND teachers to measure 
their level of achievement.  Students were able to take assessments and grow at 
their own learning levels.  Teachers were able to see where their students were and 
specifically target their deficiencies.  As a pilot program, our 3rd grade team took this 
program in a span of 4 weeks and made it part of their everyday curriculum.  Going 
into the next school year, we are rolling out a school-wide implementation of Let’s Go 
Learn in kindergarten through 8th grade.  We are excited and looking forward to our 
kids’ results and the targeted teaching from our teachers.” 

- Rubin Diaz, School Director, Bridges Charter School

Overview:  45 students completed both pre- and post-
ADAM, a genuine diagnostic assessment that finds students’ 
instructional points, regardless of grade, in up to 44 sub-tests.  
These sub-tests are rolled up into 5 main math strands as well 
as into a total score.  In addition, the same students completed 
pre- and post-DORA assessments in the area of reading.  DORA 
is another genuine diagnostic assessment that finds students’ 
instructional points across 7 sub-tests of reading.  For this pilot, 
6 were graphed below.

Data Analysis:  “Expected” gains indicate the advances 
one would expect students to make in order to keep at their 
current grade level.  Since the time between the 2 ADAM 
assessments was roughly 2 months, the expected gains would 
be 0.2 years.  27 students spent less than 2 hours doing LGL 
Math Edge lessons.  This is considered low use and would not 
be expected to boost scores significantly.  18 students spent 
between 2 and 14 hours completing LGL Math Edge lessons.  
These students fell into the “Medium Edge Use” group.  For 
reading, the time between the 2 DORA assessments was 
roughly 1.5 months, so the expected gains would be 0.15 years.  
33 students completed from 0 to less than 9 LGL Reading or 
Comprehension Edge lessons.  This is considered low use and 
would not significantly boost scores.  12 students completed 
between 11 and 39 LGL Reading or Comprehension Edge lessons.  
These students fell into the “Medium Edge Use” group.

Math Results:  Overall, the pilot showed that students 
using LGL Math Edge made greater statistically significant gains 
than students who used it minimally.  Students in the “Low 
Edge Use” group received regular classroom instruction.  They 
slightly exceeded “Expected” gains as demonstrated by the 
taller red bars in some strands and the overall taller red bar in 
the Total score category.  Students in the “Medium Edge Use” 
group significantly beat all gains in all strands.  Students using 
LGL Math Edge made overall gains in math at the 0.7 year level 
in only 2 months’ time.

Reading Results:  Overall, despite the short pilot period, 
students made significant gains across multiple reading sub-
tests.  In the “Word Recognition” sub-test, which is a decoding 
sub-test, the “Medium Edge Use” group showed significantly 
greater gains than both the “Expected” and “Low Edge Use” 
groups.  Vocabulary also appeared to show significant gains 
in the “Medium Edge Use” group.  Comprehension, arguably 
one of the most important sub-tests in reading, saw significant 
gains in both the “Low Edge Use” and the “Medium Edge Use” 
groups.  Note:  because this was a third-grade pilot, “High-
Frequency Words” and “Phonics” would show minimal gains 
since these sub-tests max out at high-third grade and high-
fourth grade, respectively.  So for many of the students, gains 
would be zero, as these students could not grow any further in 
these two sub-tests.  

LGL Reading & Comp. Edge Gains by Use Levels LGL Math Edge Gains by Use Levels
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eScholar Academy
Case Study:  ADAM K-7 and LGL Math Edge

Customer Profile

Products Used 

School
Size
Deployment Type
Benefits 

Results 

DORA, ADAM, DOMA, 
LGL Edge
eScholar Academy
300
Math & Reading Interv.
- Supports personalized  
   learning initiatives 
- Personalized Instruction 
- Growth Measurement
- Significant growth 
- Boost in student  
  confidence

Copyright 2015.  All rights reserved.  Printed in U.S.A.  Let’s Go Learn, DORA, ADAM, DOMA, 
LGL Edge, and OAASIS are trademarks of Let’s Go Learn, Inc. 

www.letsgolearn.com

“Using Let’s Go Learn, we assess all of our students (grades 6 - adult) in reading and 
math.  We then review the test results with each student and parent and enroll the 
student in the recommended prescriptive instruction.  Our students are required to 
complete one lesson daily in reading and math.  The success rate is very impressive.  
In fact, many of our students have jumped two to three grade levels in reading and 
math since the beginning of the school year.” 

Dr. Harold Vietti
Executive Director, eScholar Academy 

eScholar Academy Profile:

eScholar Academy offers a full range of online academic 
courses for students enrolled in grades 6 through adult 
and who live in six adjacent counties in Northern California.   
The target is any student who can benefit from self-paced, 
individualized instruction delivered on site or in the home 
via technology.  eScholar believes that with a comprehensive 
and mastery-based curriculum, high expectations, access 
to technology (computer and internet), strong instructional 
support, guidance from experienced teachers, and a strong 
commitment from parents (or other caring adults), a well-
conceived virtual education program will help boost student 
achievement, serve the unique needs of students and families, 
and offer a new model for effective public education in the 
21st century.

Analysis Overview:

Although eScholar uses both reading and math programs 
by Let’s Go Learn, this particular analysis involved examining 
ADAM K-7 pre- and post-assessment data as well as LGL Math 
Edge instructional usage logs.   While the number of students 
using LGL Math Edge in the year examined (2012-13) was 
around 100, for this study several factors reduced the sample 
size to 83.  First, students had to complete both a pre- and 
post-assessment.  Next, a relatively similar period of usage was 
targeted.   Thus, students enrolling very late in the school year 
were not included in the data analysis since they would not 
have had time to make gains.  Students were organized into 
two groups:  “low usage” and “high usage.”  The average hours 
of instructional use for the “low usage” group was 3.6 hours.  
For the “high usage” group it was 13.9 hours.  The sample sizes 
for the respective groups were 57 and 26.

Results: Higher use of LGL Math Edge 
resulted in statistically significant 
higher gains overall as well as within 
each of the five major math strands.  
Average time between the pre- and 
post-assessments was 4.0 months, 
meaning that students using LGL 
Math Edge also exceeded expected 
gains of 0.4 years of growth in 4 
months. 

eScholar Academy - Average Student Gains Using LGL Math Edge
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LGL Comprehension Edge Statistically 
Proves Itself at Pioneer Middle School

Case Study
Customer Profile

Product Used 

School
Period
Deployment Type
Benefits 

Results 

LGL Comprehension 
Edge , DORA
Middle School
12 weeks
After-school
- Easy diagnosis 
- Effective online 
   reading instruction 
- Easy teacher control 
   and monitoring
- High comprehension   
   growth 
- Signif. STAR gains

 Let's Go Learn, Inc. 

Pioneer Middle School is located in the Porterville Unified School District in California.  The 
Porterville region’s economy is primarily agriculture-based.  As such, it is faced with some of 
the typical socio-economic challenges of an agricultural economy.  Pioneer Middle School 
has a significantly higher percentage of migrant families than other regions of California.   
In addition, 86% of its students are on the free or reduced lunch program.  17% of students 
are identified as English Language Learners.  Finally, the school rated 2 out of 10 on the 
2006 Academic Performance Index (API), meaning it ranks in the lowest 20th percentile in 
academic achievement of schools in the state.

www.letsgolearn.com

Challenges Faced:
Middle school students who are behind in reading quickly 
fall behind in all subject areas because of the need for 
content reading skills.  Furthermore, motivation becomes a 
significant factor as well.  Middle school students who have 
been struggling for many years may not respond as quickly 
to remediation.

Study:  This study examined the impact of Let’s Go Learn’s LGL Comprehension Edge program on 176 seventh and
eighth graders who participated in a 12-week after-school intervention program.  All students were initially assessed 
using DORA and then were put into LGL Comprehension Edge online instruction.  Five percent of the students also 
received Unique Reader instruction because of their need for additional decoding instruction.  When serving a high 
at-risk population of students, participation will normally vary.  After 12 weeks, roughly one third of the students 
received only minimal instruction due to low attendance.  Another third attended half the time.  And finally, the last 
third had high attendance.  

Figure 2:  Of the 152 students with medium to high 
attendance, 85 (56%) tested with measurable gains on 
the DORA Comprehension Sub-test.  This graph shows 
the distribution of students with gains.

Figure 3:  Of the 88 students with high attendance, 
54 (61%) tested with measurable gains on the DORA 
Comprehension Sub-test.  This graph shows the 
distribution of students with gains.

“...the program was so easy and fast that the 
kids did not get bored and they could not 
wait to do the program each day.  It was such 
a good program that I had my children try it!” 

- Isabel Magana, program coach

Results:  The results were outstanding! Students with medium and high attendance had significant gains on
both the DORA and the State of California STAR exam.  Of the students with high attendance, 61% had measurable 
gains on DORA.  The average gain was 1.8 years in comprehension.  On the STAR exam, the high attendance group 
had an average gain of 28.2 points over the previous year’s test scores.  The low attendance group had a gain of 
only 8.6.  See the figures below.

Figure 1:  176 students were sorted into three groups 
of low, medium, and high attendance.  Students who 
completed more lessons achieved significantly higher 
gains on the State of California STAR exam.  (n=44, 44, 
and 87 respectively).
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Additional Study Details:

Procedures: Let’s Go Learn’s Diagnostic Online Reading Assessment (DORA) was used to assess all students 
prior to receiving instruction.  Let’s Go Learn’s LGL Comprehension Edge and Unique Reader were used for 
differentiated reading instruction for qualifying students.  95% of the students used LGL Comprehension 
Edge, which focuses on the development of comprehension strategies.  5% of students received Unique 
Reader instruction, which teaches decoding, vocabulary, and comprehension strategies.  Finally, students 
were given DORA as a post-assessment following 12 weeks of individualized online instruction.

Assessment Details:  The assessment used for pre/post measurement as well as for program and 
differentiated instruction placement was Let’s Go Learn’s Diagnostic Online Reading Assessment (DORA), a K-
12 measure.  We examined the comprehension sub-test scores for this study.  The comprehension sub-test 
of DORA is considered more difficult than most.  Students are not allowed to re-read passages.  Passages 
are expository and get longer as the reading difficulty level goes up.  This makes it an ideal measure in 
determining content reading success.  As a result of the design of the DORA Comprehension Sub-test, false 
positives are statistically less likely.  

State of California STAR Testing Details:  The Let’s Go Learn staff took a list of all students who participated 
in this study and sorted the students by the number of lessons they completed.  This represented the 
attendance of each student.  Students who complete only a few or no lessons had low attendance.  
Likewise, students who completed all or most of the lessons had high attendance.   Pioneer Middle School 
administrations then took data and added the 2007 and 2008 STAR scores.  Average score gains were 
calculated based on three groups of students: low, medium, and high number of lessons completed.  This 
translated to low, medium, and high attendance.  

Observations:  All participating students were considered at-risk students.  As with the majority of at-risk 
middle school students, motivation becomes a major factor in whether or not remediation will succeed.  
Students may commence the 12-week program, but some invariably drop out or attend too infrequently 
to achieve significant gains.  The other issue, as with all testing, is that a certain percentage of students may 
not try their best during either the pre or post assessment and thus may invalidate any gain measurements.  
With at-risk populations, this percentage is generally higher.  

Sample Details: For the purpose of this study, if students missed the post-assessment they were removed, 
since there would be no way to determine growth.  Furthermore,  students whose attendance was low 
were removed from the “medium” and “high” served groups.  In determining success, we first examined the 
percentage of students who made gains versus students who did not make gains.  Next, we looked at the 
students with gains and examined these gains as ranges of growth as well as total average growth.  We 
examined the data in this fashion in order to isolate the external factor of student motivation.  STAR test data 
was examined for all students who completed a pre and post DORA assessment. 

Results: The results of this after-school intervention at Porterville using Let’s Go Learn’s assessment and 
instructional tools exceeded everyone’s expectations.  Out of all students with medium to high attendance, 
56% demonstrated measurable gains.  Of the students whose attendance was high, 61% had measurable 
gains.  The average gain for these students was an incredible 1.8 years of growth in comprehension.  State of 
California STAR Test gains were also incredible.  The control group, which essentially did little to no lessons, 
had an 8.6 point gain.  The medium attendance group gained 14.2 points.  And the high attendance group 
gained 28.2 points.  These gains are significant and are statistically correlated to the use of Let’s Go Learn.
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Sacramento START
Case Study:  DORA and LGL Reading & Comprehension Edge

Customer Profile

Products Used 

School
Size
Deployment Type
Benefits 

Results 

DORA, LGL Reading Edge, 
LGL Comprehension Edge
Sacramento START
400 students - 5 Sites
Afterschool Acad. Interv.
- Easy to deploy in an 
   afterschool environ. 
- Personalized instruction 
- Growth measurement
- Significant growth 
- Easy deployment 
   across multiple sites

www.letsgolearn.com

“Let’s Go Learn successfully scaled from our initial successful pilot to this year-
one deployment across five sites.  Let’s Go Learn supported our team in all 
aspects from initial training to ongoing support and finally to end-of-year 
data analysis.  And, of course, student achievement was overwhelmingly 
positive.” 

- Brian Fitzgerald 
  Superintendent, Sacramento START

Sacramento START Profile:

Sacramento START, launched in January, 1996, is today one of the 
recognized “out of school time” program providers in the greater 
Sacramento area.  Sacramento START has touched the lives of over 
94,000 children and youths.  The program helps children throughout 
the Sacramento region gain knowledge and expand their universe 
outside neighborhood boundaries, providing opportunities to 
grow and flourish, build and develop trust, and create and fulfill 
dreams.  Positive youth development promotes social and emotional 
growth and greater attachment to school which, in turn, translates 
into enhanced learning opportunities during the regular school 
day.  The Sacramento START program includes the following three 
components:  homework, literacy, and academic enrichment.  The 
START program also includes a nutritional program for students.

Year-One Overview:
Students at 5 sites participated in the Sacramento START afterschool 
program. Students were given supplemental reading instruction 
implemented by the Sacramento START program:  the LGL Reading 
and Comprehension Edge online courses.  These courses began with 
the Let’s Go Learn DORA assessment, which is a genuine reading 
diagnostic.  Sacramento START administrators then reviewed the 
DORA results, which recommended either the LGL Reading Edge or 
the LGL Comprehension Edge course for each student.  These courses 
were differentiated as well, meaning DORA data 
was used to select specific lessons within each 
course.  The program ran from early February to 
late May/early June.  Thus, students received about 
3 months of supplemental reading instruction. 

Data Analysis:
The analysis used pre- and post- DORA data to 
measure gains across 6 sub-tests of reading.  Of 
the 5 sites, one site did not complete post-data 
testing, and thus it was not included in this 
analysis.  About 353 students completed pre- 
and post-testing.  Less than 10 were removed 
for invalid pre- or post-testing.   DORA measures 
students’ growth in years of gain.  Thus, over a 
course of 3 months, one would expect normal 
gains to be about 0.3 years.  DORA examines 
multiple sub-tests of reading.  High-Frequency 

Words, Word Recognition, and Phonics deal with decoding.  Spelling 
represents encoding of words, which is more difficult than decoding, 
and the level of exposure to print that students may possess.  
Vocabulary and Comprehension Strategies are important to students’ 
overall ability to comprehend what they are reading.

Results:
Overwhelmingly, all data points to the fact that the more students 
used LGL Edge, the greater their gains were.  In Figure 1, 182 students 
in the “High Usage” group completed 15 lessons or more with an 
instruction usage time ranging between 2.5 and 10+ hours.  161 
students in the “Low Usage” group completed 14 or fewer lessons 
with between 0 and 2 hours of instructional usage.  Word Recognition 
growth was 1.5 years in the “High Usage” group versus 1 year in the 
“Low Usage” group.  Comprehension gains were more impressive 
given the difficulty in increasing comprehension strategies skills.  
Gains were on average 0.9 years in the “High Usage” group and 
0.49 in the “Low Usage” group.  Figures 3 and 4 show the break-
out by the specific LGL Reading Edge and LGL Comprehension Edge 
courses.  Again, in the areas of focus for these courses students made 
strong gains, demonstrating that LGL Edge courses can close the 
achievement gaps for students who may be behind.  
(See page 2 of this case study for more analysis)

Student Growth by Overall LGL Edge Usage Levels

Figure 1 - This graph shows average years of gain over a 3-month period with students sorted by level of 
program usage.  Students who used more instruction made greater gains in all 6 subskills of reading 
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Results by Site:  The average number of 
lessons completed by each site was:  Site 
1 (24), Site 2 (18), Site 3 (10), Site 4 (10).  
The data shows that the more lessons 
students completed, the greater were 
their gains.  Comprehension strategies 
gains are most notably stronger among 
Sites 1 and 2.  Average gains were about 1 
year for Site 1 students.  For Site 2, average 
gains were about 0.66 years.  Sites 3 and 4 
had gains of about 0.45 and 0.48, respec-
tively, which is better than the expected 
gains of 0.3 years.  However, their average 
number of lessons completed was only 10, 
which is about 2-3 hours of supplemental 
instruction.  

Results by LGL Edge Course Breakout:  
Figure 3 shows students who were initially 
assigned the LGL Reading Edge course, 
which mainly focuses on decoding.  These 
students had demonstrated a need for 
strengthening decoding based on the 
DORA assessment.  High-Frequency Words, 
Word Recognition, and Phonics all show 
greater growth in the “High Usage” group.  
In addition, Comprehension ultimately 
shows a significant boost in the “High 
Usage” group as well, which makes sense 
because generally, as a student’s decod-
ing improves, it becomes easier to make 
meaning from text.  Figure 4 shows that 
in the areas of Vocabulary, Spelling, and 
Comprehension, students made greater 
gains in the “High Usage” group when 
taking the LGL Comprehension Edge course.  
The decoding sub-tests were not included 
since most students who are placed into 
LGL Comprehension Edge have hit the maxi-
mum scores in the High-Frequency Words 
and Phonics sub-tests of DORA.  Thus, 
growth is flat and doesn’t make sense to 
include in this graph.

Figure 2 - Sites 1 and 2 had the greatest level of program usage.  Their gains were on average 
greater.  In particular, sites with higher usage demonstrated significantly greater gains in compre-
hension, a subskill of reading, than sites with lower usage.

Figure 3 - LGL Reading Edge is a reading decoding-focused course.  Again, the higher usage group 
made greater gains.   

Figure 4 - LGL Comprehension Edge is a comprehension and vocabulary-
focused course.  Students with higher usage made greater gains.  

Student Growth by Site

Student Growth LGL Reading Edge Usage Level

Student Growth by LGL Comp. Edge Usage Level
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Sacramento START
Case Study:  DORA and LGL Reading Edge

Customer Profile

Products Used 

School
Size
Deployment Type
Benefits 

Results 

DORA, LGL Reading Edge, 
LGL Comprehension Edge
Sacramento START
85 - 1 Site
Afterschool Acad. Interv.
- Easy to deploy in an 
   afterschool environ. 
- Personalized instruction 
- Growth measurement
- Significant growth 
- Easy deployment
- Staff buy-in

www.letsgolearn.com

“Let’s Go Learn provided our afterschool students with an easy-to-deploy evaluation 
and curriculum. In spite of the pilot’s short time period, the students made significant 
growth and we are looking forward to implementing Let’s Go Learn at other sites 
throughout the 2013-2014 school year and seeing even greater improvements in the 
students’ decoding and comprehension skills.” 

- Brian Fitzgerald 
  Superintendent, Sacramento START

Sacramento START Profile:

Sacramento START, launched in January, 1996, is today one of the 
recognized “out of school time” program providers in the greater 
Sacramento area.  Sacramento START has touched the lives of over 
94,000 children and youths.  The program helps children throughout 
the Sacramento region gain knowledge and expand their universe 
outside neighborhood boundaries, providing opportunities to grow 
and flourish, build and develop trust, and create and fulfill dreams.  
With this in mind, the program promotes youth development and 
builds on individual student assets.  Positive youth development 
promotes social and emotional growth and greater attachment to 
school which, in turn, translates into enhanced learning opportunities 
during the regular school day.  The Sacramento START program 
includes the following three components: homework and tutoring 
assistance, literacy, and enrichment/recreation.  The START program 
also includes a supper and/or snack program.

Pilot Overview:

Always on the lookout for ways to improve its academic program,  
Sacramento START commenced a single site pilot with Let’s Go Learn.   
Students were rotated on the site’s laptop computers one to two 
times each week from April 15, 2013, to May 31, 2013.  Given the late 

start date of this pilot, total instruction time per student averaged 
only three hours as the school year’s end rapidly approached.  Rather 
than wait for the summer, both Let’s Go Learn and Sacramento START 
wanted to see what kind of results could be realized in a relatively 
short period of time with the thought that the pilot could be 
extended if it were inconclusive.

Data Analysis:

For the data analysis, we sought to measure gains with students using 
LGL Reading Edge since the vast majority of students’ profiles qualified 
them for this course.   While the pilot started with a larger number 
of students, multiple factors resulted in the total sample size being 
reduced.   First, students not completing a post-assessment could not 
be considered.  In addition, students with gains in Word Recognition 
of over 4 years or a loss of more than 4 years were removed.  This large 
absolute gain (or loss) indicates either a bad pre- or post-assessment.  
Next, students who completed a high number of LGL Comprehension 
Edge lessons but no or very few LGL Reading Edge lessons were 
eliminated to remove a source of bias.  Finally, to demonstrate growth, 
students were organized into a “low or no use” group and a “medium 
use” group.  As is common in afterschool programs, some students’ 
attendence was very low.  This group provided the control group.  
Students completing 12 or more lessons were put into the “medium 
use” group.  The “low/no use” group had 29 students in it.  The 
“medium use” group contained 37 students.  On average, this group 
spent 3.0 hours using LGL Reading Edge instruction.

Results:

Despite the sample being relatively small and the period very short, 
greater use of LGL Reading Edge resulted in amazing gains in all 
three decoding sub-tests of DORA: High-Frequency Words, Word 
Recognition, and Phonics.  The graph shows average gains for both 
use groups as well as expected gains.  The “low to no use” group had 
zero average gains in both High-Frequency Words and Phonics.  Word 
Recognition had 0.26 year gains which was still lower than the 0.5 
year of gain by the “medium use” group.  The expected gain group is 
what we would expect for students gaining 1 year’s growth in 1 year.  
The pilot period of 6 weeks is about 0.15 years.   

Sac START Pilot’s LGL Reading Edge Gain Results
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St. Augustine, Florida
Case Study

Customer Profi le

Product Used
School
Size
Deployment Type
Benefi ts

Results 

DORA
St. Augustine High
1463
Remedial reading
- Easy reporting
- Guides instruction
- Ongoing measurement
   of student progress
- Measured growth in 
   students
- 8 other schools in
   district now using DORA

www.letsgolearn.com

“My school was looking for a web-based reading diagnostic since we had almost 400 students 
who needed remediation. We just did not have the manpower to perform one-on-one testing 
with these students.  At a summer institute, one of my co-workers discovered your product.  
We set up a trial run, and after completing the trial with one remedial reading class, we were 
sold! After receiving approval from the District Offi ce, we ordered allocations and piloted the 
program.  Now eight more schools in our county have signed up!”

- Shara Holt, St. Augustine High School
Secondary Language Arts Coordinator
St. John’s School District, St. Augustine, Florida

Challenges Faced:
What problems were you hoping to address? 
My school [St. Augustine High School] was looking for a web-
based reading diagnostic since we had almost 400 students 
who needed reading remediation. We just did not have the 
manpower to perform one-on-one testing with these students.  

Which of our products do you use?
We began using your reading assessment [DORA: Diagnostic 
Online Reading Assessment ] in 2003 at our middle and high 
schools.  Our elementary schools are interested in using Let’s 
Go Learn now, and they will probably be interested in using 
Unique Reader’s supplemental instruction.  

Strategies Implemented:
How has Let’s Go Learn helped your instructional practices?
We look at the categories (in the full diagnostic report) that 
are marked as “Priority” to see where students need help so 
that we can focus our instruction there.  Our students, because 
they are in middle and high school, do not usually need help 
in the word analysis or phonics sections.  We focus primarily 
on vocabulary and comprehension skills when they are 
needed. Because the FCAT (our State standardized testing) 
does not test spelling, we unfortunately do not focus on that 
instructionally.  Let’s Go Learn has made us more aware of our 
students’ spelling needs and we hope to address them more in 
the future.  

Every year, we have to fi ll out an AIP [Academic Improvement 
Plan] form for every Level 1 student [those who have not 
demonstrated profi ciency on the FCAT], so we attach the 
summary report, which gives a nice summary of the student’s 
performance on each sub-skill of reading, to each AIP report.

In our middle school, we also like to show the standards 
report.*  We send a copy of it to be fi led in the students’ 
cumulative folder, a copy to the guidance counselor, and a 
copy to the parents. If a student is tested more than once, 

we also share the supplemental report, which shows student 
growth, with the student and their parents, and a copy of it is 
attached to their AIP report. 

How often do you give the DORA?
Our high school students who need extra reading support 
usually only receive intervention for one semester.  Therefore, 
they get assessed at the beginning of the semester and at 
the end.  If students have not made a lot of progress, we will 
re-enroll them in the reading class the next semester, so those 
few students will be assessed a third time at the end of their 
second semester.

Our middle schools were planning on testing reading at the 
beginning, middle, and end of the school year, like they did last 
year, but they just found out they now have to test four times 
per year.  They were really excited to hear that we can use Let’s 
Go Learn for those assessments in August, November, February, 
and May.  Instead of having to fi nd the time and resources to 
test all of our middle school students on a one-on-one basis, 
we are going to be able to test students in large groups in our 
computer labs.

Results:
Have you seen growth in your students? 
Yes.  For those students who take the test twice, we have really 
been able to see the growth they have made.  We have actually 
been so pleased with the results at the high school and middle 
school levels that I now have elementary schools asking if they 
can use Let’s Go Learn too! I know that if they fi nd out about 
the Unique Reader option, they will want that too because it 
sounds like a great elementary product.

What can you say about our product that others should hear?
The diagnostic provides so much information that our school 
can offer to teachers and parents--the four reports and the 
chart that shows the student’s progress are really helpful.

* Available for all 50 states.
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Todd County
Case Study:  ADAM K-7 and LGL Math Edge

Customer Profile

Products Used 

Schools
Study Size
Deployment Type
Benefits 

Results 

ADAM,  
LGL Edge
Spring Creek, He Dog
104
Supplemental Math
- Supports personalized  
   learning initiatives 
- Easy to deploy for 
   Teachers
- High growth over short 
   period of time  

www.letsgolearn.com

“Increasingly common are deployments similar to Todd County’s 
where districts have personalized learning initiatives.  LGL Edge is able 
to provide highly effective supplemental instruction because it zeros 
in on each student’s need.  These overwhelmingly positive results are 
becoming the norm for us in our other pilots and deployments.” 

Richard Capone
CEO/Co-Founder, Let’s Go Learn, Inc.

Overview:
104 students in Spring Creek and He Dog Elementary 
Schools spanning grades 2 to 8 were enrolled in LGL Math 
Edge.  Students were pre- and post-assessed using Let’s 
Go Learn’s ADAM assessment and the district-adopted 
Scholastic Math Inventory (SMI).  The ADAM assessment 
diagnostically placed students into individualized 
lessons based on instructional points found with 44 sub-
tests of foundational math.

Data Overview: 
Because the SMI is a district-adopted benchmark test, 
all students were given this assessment three times a 
year.  Students used LGL Math Edge from mid-February 
to mid to late May for approximately 3.5 months.  The 

mid-year SMI was compared to the end-of-year SMI for growth.  Of the 
104 students, 6 were eliminated who had very high negative gains, 
indicating an invalid post-assessment.  Furthermore, approximately 6 
students were eliminated who had incomplete post-SMI assessments.  
The numbers of students in the “Low Use” and “High Use” groups were 
32 and 60 respectively for the SMI analysis.   The ADAM analysis had a 
slightly small sample size since not all students completed the post-
ADAM assessments.  The range of student time on task for the “Low 
Use” group was 0 to 3 hours and for the “High Use” group, it was 4 to 
14 hours.

Results:
The results show that greater use of the LGL Math Edge program led 
to significantly higher student achievement.  This was supported by 
both the SMI and ADAM assessments.  The LGL Math Edge program has 
therefore been proven to effectively increase student achievement in 
mathematics.    

Student Growth Measured by ADAM

Student Growth Measured by
the Scholastic Math Inventory

Let's Go Learn, Inc. 21



Lets' Go Learn

Overview 

A group of schools that implemented the Learning Upgrade program with model
best practices achieved school-wide gains in math and reading for the 2011-12
school year.  The schools improved significantly in school-wide test scores and
APIs.  Each school overcame challenges including high numbers of at-risk
students (Title I, minority, English Learners).

The program consists of online courses for students to complete at school and at
home. The courses are high-interest featuring songs, video, and games to
motivate students and increase learning.  Teachers track student progress to
mastery, which is a gold certificate, through web-based reports.  The courses
have been successful moving far below basic students including Title I, special
needs, and English learners to proficiency in reading and math within one school
year.

This white paper documents schools that achieved their goal, including API and
statewide test scores, to document the gains.

The success of these schools in achieving gains within one school year serves
as a model template for other schools to implement. This document summarizes
this model program.

Let's Go Learn partners with Learning Upgrade using its instructional 
program as its LGL Edge courses in reading and math. This paper describes 
the school-wide gains that schools experienced in 2011-2012 when using 
these courses.

Appendix B: Achievement Studies
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The Results: A Sampling of Schools 

Over 200 schools implemented the Learning Upgrade program in 2011-12 school
wide, including all non-charter schools in San Diego Unified School District.  Over
the following pages, the results from a select group of schools with model
implementations of the program are listed.

Alta Loma Junior High Alta Loma California 

Plan & Strategy: 

 Focus on math intervention
 Offer daily one-period intervention classes for every below-proficient

student,
in addition to regular math classes

 Supervise student progress closely to ensure every student reaches a gold
certificate

Results: California CST School Wide Percent Proficient or Advanced 

2011 2012 Gain
Math Grade 7 61% 70% 9%
General Math Grade 8 46% 69% 21%
Algebra Grade 8 55% 95% 40%
API Growth 837 874 37

Student Demographics: 

 28% Hispanic, 5% African American, 3% Asian
 23% free or reduced price lunch
 2% English learners
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Perry Elementary San Diego California 

Plan & Strategy: 

 In-class daily individual sessions with Learning Upgrade courses using
classroom netbooks

 Pullouts to a dedicated computer lab for specific classes and students not
making progress

 Before and After School supervised time-on-task
 Instant reward of color certificate printed when gold certificates achieved
 Goal of 5 hours/week total on Learning Upgrade courses for each student

(school & home)
 Motivation for students to complete lessons during breaks: Thanksgiving,

winter, spring

Results: California CST School Wide Percent Proficient or Advanced 

2011 2012 Gain
School wide ELA 68% 78% 10%
School wide Math 75% 83% 8%
3rd Grade ELA 46% 76% 30%
3rd Grade Math 76% 91% 15%
API Growth 853 905 52 Points

Student Demographics: 

 32% Filipino, 27% Hispanic, 23% African American, 13% White
 76% free or reduced price lunch
 17% English Learners
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Pershing Middle San Diego CA 

Plan & Strategy: 

 Focus on at-home time, student motivation
 Pullouts to computer lab for students and classes
 11,668 Student Hours Time on Task, 12 hours per student average

Results: California CST School Wide Percent Proficient or Advanced 

2011 2012 Gain
School wide ELA 74% 77% 3%
School wide Math 55% 64% 9%
8th Grade Algebra 38% 54% 16%
API Growth 836 867 31 Points

Student Demographics: 

 34% Hispanic, 9% African American, 6% Asian
 41% eligible for free or reduced lunch
 8% English learners
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Marston Middle San Diego CA 

Plan & Strategy: 

 Address both English and Math in classes and pullouts
 11,512 Student Hours Time on Task, Average  14 hrs/student

Results: California CST School Wide Percent Proficient or Advanced 

2011 2012 Gain
School wide ELA 57% 65% 7%
School wide Math 45% 54% 9%
8th Grade Algebra 30% 37% 7%
API Growth 787 818 31 Points

Student Demographics: 

 51% Hispanic, 10% Asian, 6% African American
 67% eligible for free or reduced lunch
 25% English learners
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Crawford MVAS High School San Diego CA 

Plan & Strategy: 

 Focus on students passing the CAHSEE high school exit exam

Results: California High School Exit Exam Passing Percentage 

2011 2012 Gain

Math 59% 71% 12%

English 63% 71% 8%

Student Demographics: 

 51% Hispanic, 25% Asian, 17% African American
 94% eligible for free or reduced lunch
 35% English learners
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Castle Park Middle Achieves School-Wide Math 

Gains 2012-2013

 Summary 

Castle Park Middle is located in Chula Vista, California within the Sweetwater Union High 

School District.  The school is an urban school with 96% minority students, 88% 

economically disadvantaged, and 65% English learners. During the 2012-2013 school 

year, the school implemented the Learning Upgrade program for math intervention, as 

part of the overall Granger Turnaround Model (GTM) for school-wide turnaround.   

Let's Go Learn partners with Learning Upgrade using its instructional program as its 
LGL Edge courses in reading and math. This paper describes the school-wide gains that 
Castle Park experienced in 2012-2013 when using these courses.

Castle Park Middle implemented the Learning Upgrade program within academic 

supports for students needing intervention.  The supports were both in school and in 

after school sessions.  Teachers tracked student progress to ensure mastery in each 

assigned course. 

The school achieved significant gains in math for the school as a whole in all grade levels 

and for subgroups of students within one school year.  This report details the results. 
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The Goal: School Wide Math Gains In One School Year 

Castle Park Middle set out with an ambitious goal: school-wide math gains including for 

all sub-groups of students within one school year. 

The Granger Turnaround Model 

Castle Park Middle has implemented the Granger Turnaround Model (GTM) for school 

turnaround to bring below proficient students up to proficiency. This includes 

intervention that is directive, targeted, timely, and systematic.  The program includes: 

 School wide interventions: where students flow in and out based on academic

performance.  This includes:

o Academic Enrichment Center (AEC- Homework center)

o Reteach

o Saturday Extended Learning Program

o Quarterly / EOC Intervention Plan

 intensive interventions: dedicated times each week

at risk groups:

o Rising Stars (2 Fs)

o Shooting Stars (EL below 2.0)

o Shining Stars (Spec Ed below 2.0)

o All Stars (100 FBB, BB in Math or ELA)

o ELD All Stars English Language Development (ELD)

The GTM system at Castle Park Middle features weekly tests in core subjects and a 

system of folders to track interventions.  The system ensures that each student gets the 

appropriate academic supports to succeed. 

Let's Go Learn, Inc. 29



Learning Upgrade as the Math Intervention Content 

The school integrated the Learning Upgrade math online courses Math Upgrade, Pre-

Algebra Upgrade, and Algebra Upgrade as the primary math intervention used within 

academic supports within the GTM.  These courses feature: 

 60 lessons in each course cover grade-level standards (state and Common Core)

 high interest lessons featuring songs, video, and games

 review lessons to fill in gaps from previous grades

 automated repetition of lessons to mastery with Gold Certificate rewards

 web-based student and class real-time monitoring with graphical reports

 work on any school computers and iPads as well as home computers

 20 to 25 hours time-on-task to completion with Gold Certificate

Students below proficient in math were enrolled in the appropriate Learning Upgrade 

course and given a username and password.  They received supervised time as part of 

academic supports to complete the approximately 25 hours of instruction for each 

course.  This included during school, after school, and Saturday sessions.  Time outside 

of the school day was a priority to keep school time available for elective classes. 

Students completed the Learning Upgrade courses using school computers and iPads. 

Pre-Algebra Upgrade Lesson Map and Math Upgrade Exponents Lesson 
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Teachers tracked student progress using web-based reports and a graphical, real-time 

Student Monitor.  Students not making progress were targeted for extra support in 

dedicated sessions.  The goal was for every below proficient student to complete the 

assigned courses to a gold certificate of mastery. 

Strong Student Participation 

Students at Castle Park Middle achieved the following with Learning Upgrade courses 

during 2012-13, primarily in academic supports: 

 1033 total students actively completed lessons (out of 1096)

 302 students achieved a certificate in one or more courses

 20,014 total student hours (about 20 hours per student) completing lessons

 46,872 total lessons were completed
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Results 

California CST Test Results vs Previous Year 

The table below shows math growth from 2012 to 2013 for the whole school and key 

subgroups for each grade/subject. 

Percent Proficient and Above 

Subgroup Grade/Subject 2012 2013 Growth 

All Students Math 7th Grade 33% 49% 16% 

Algebra 7th Grade 75% 100% 25% 

Algebra 8th Grade 42% 54% 12% 

Economically 
Disadvantaged 

Math 7th 32% 45% 13% 

Algebra 7th  73% 100% 27% 

Algebra 8th  40% 53% 13% 

English Learner Math 7th 17% 24% 7% 

Algebra 7th  --- 

Algebra 8th  20% 35% 15% 

Hispanic Math 7th 32% 49% 17% 

Algebra 7th  73% 100% 27% 

Algebra 8th  40% 52% 12% 

Highlights: 

 Double-digit growth in percent proficient school wide in all grades

 Economically disadvantaged students made higher gains in Algebra than the

school as a whole

 English learners made significant gains in math including a 15% gain in Algebra 1

 Algebra 1 in 7th grade reached 100% proficient for all students including

subgroups
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The graphs below shows percent proficient school-wide and in each subgroup. 

API Growth 

The school improved 6 points in API to move to 802, above the critical 800 value to 

meet the state school-wide target goal.  Math scores are a key component of the overall 

API score. 
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Conclusions 

Castle Park Middle met the goal of significantly increasing math performance school-

wide within one school year.  Students achieved double-digit increases in percent 

proficient school-wide in all grades.  Economically disadvantaged students kept up with 

the school as a whole, and English learners made significant gains in math scores.  Math 

gains helped the school cross the API 800 mark for meeting state targets. 

One possible reason for the success is the combination of the GTM system and Learning 

Upgrade courses: 

 the well-implemented GTM system identifies students who need intervention

and provides supervised academic supports with monitoring

 the Learning Upgrade courses provide the effective intensive instruction through

high-interest lessons, close student monitoring, and review to mastery so that

gains from the support sessions are maximized

Castle Park Middle is an urban school with a high percentage of economically 

disadvantaged, minority, and English learner students. By achieving significant math 

gains within one school year, Castle Park Middle has demonstrated a model for math 

success which other schools can replicate. 
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